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“T mderstood that 1 do not need o impress amybods by presenting an wnreal class if T
relly wanted to improve my teaching practices. | ik my class was real and 1 was totlly
‘confdent sbout was I was teaching and the way I presnted the class. This experience elped.
e tofel confident sbout myself”

Teachers progressed fom fryin to cover some imitationsor drawbacksinthir pracice
o avoid criicsm t0 expose themselves with veracity and accep thei collague’s comments
which ulitely ledtham o the key considerationof obaning significant leaming

‘Drawbacks o implementation

Although reciprocal sbservation proved to be effcive i terms of leaming 2nd practical
applicationfo eachers it 1o epresented some problems that made diffcult the pproprite
implementasion. Paticipant’ cxitri are condensed 2 follows:

“Tfiel e sll need to bresk th basries tat limits s o sy wht w belive i wiomg.
s expecting mre foedback or crtques about what o improve in my clas. The comments
my colleagues did were ot realy what T expected. T beleve they were afiid of uing my
feclings. We have to accept criicism 2 pat of our professional enbancement. W need to
work more on thi zspect”.

“There swere time consrainis that impeded teachrs o fully partiipate in observation.
Goiag tothe meetings and writing my reflection ook a ot of ime. In additon, if we needed
o have 2 broader understanding of a colleague’s wok, it would be necessary o sbserve more.
classes which i diffcalt t0do”.

“T could feel 3 vaturs] envivonmment n th firt class T observed. 1 believe tht my.
colleague wanted to show me that her wok was perfct”

Since this was the it atempt o do reciprocal observaton; here were Sbviously many.
constrints o effective implomentation. The most common was feachersprejudice towards
bervation. 1Fhis kind of profesional development iniiaive wants o be frutfl feachers
need to be mature enough to accepteiticsm and show thei work genuinely 5o at ey can.
et the most of thircolleagues” comments. Observationis about discussion and comments;
not about praising.

4. CONCLUSIONS

The study looked a tescher’s opinions when embarking in recirocal observation of
teaching. The experince demonstrated o be benefcial i ferms of substantl reflection and
leaning that allowed paticipants t asses the ffectiveness and achievement of objectves
proposed n thelessons. Aot element of deep analysiswasclss delivry. Teachers were
abletodiscus e wefulness of  statgies nd the implomentation of inovatve ones s pat
Of their daly praceice. Based on their discussions, ey were more informed to make
approprste decisions before, duwing and afe the class. The improvements were of benefit
forstdents who eventualy nofced 2 substantial diffrence.
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e past fwenty years have flovrished i providing alteraatives fo teachers who want to
btain mezmingful earung derived from thee involvement in professonal development
New trends focus on giving professionsl development 3 more dysamic inteprtive
perspective. They also support the formative characer that 2 good program should exbit
because teachersare moreinfereted in the sharing of idezs, discusion and colaboraton hat
can result from thr immersion i an acive profesional development event than in the
quantitatve judgmentl product. Reciprocal bservation of feaching encompasses many of
the desirable characteisi tht teachersIook for in 3 profesional development program.
given thatit adds 3 plus tothe conventions observation experience. Reciprocal bservation
implis th give-and-take reflecion of practicethat provides participants with an exceptional
opportity to stimlte the sharing of idess. Tn addiin, it aso infends to belp maitain nd
‘row quality teaching and lesming by spreadin good pracice, encouraging the exchange of
views and providing openings for 42t lean sbout 2d discus new o alterative eaching.
approaches (CESD Learning Servies LST, 2016).

‘Uil now thre b ot been 3 inifsive 3t Universidad Nacionsl de Chimborazo that
sesks o provide teachers with atermative approaches to deal with their profesional
development. Given the inferest of 2 growp of English s Foreign Language teachers n the
Languages Center of particpating actvely in their professional_development; they
volunteered to jon in 2 reciproeal observaton pilot project. This paper aims to report
evidence from the reflections and expectatons for mprovement done by faculty members
imvolved in eciproca abservation regading the quality of profesional learning outcomes.
achieved, the benefit ther students seceived from such lesring experience, the extnt to
which thei opinions segarding observtion varied long th process and the downsides to 31
effective application.

The contbution of the study focuses on boh improving teaching practies and rezizing.
the need of managing professionsl development from an actve and more participatory.
perpective where feachers can generte significant leaming from exch other in
exvizomment tht ostrs collsbortion ad collegalit.

2. MATERIALS AND METHODS

his qaltative sty itended to gain a desp understanding ofthe experience tata group.
of teachers had regardin their paticipationin groups ofecprocal observation. The approach
‘dopted seas ndctivesince th sesescher moved fom the sualyss of ecific fcts i oxder
o seach 2 slobal perspectve o the sue under inquiry. S out of twelve faculy members
at e Langusges Depaxtasent o the Heslth and Scences College at Universidad Nacionsl de
Chimborazo participated voluntarilyinthe projct The chrt below summarizes paricipants™
atbutes.

Chart 1. Smmary of paticipants
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Resumen

La obsersaciin por pares & una oportunidad. para que lo: docents optimicen s aprendizaje y
tendimiento e aspectos velacionados a i practica, La. observacion ¢ valioza pues sl
espaciador percibe todo el proceso de enseiza de su_ colega desde la plansacion,
implementacion y evaluacion. Elan firion por s parte, < bengicia con I remoalmeniacion qus
proves cu colega. Sin embargo, la experiencia &5 hasta cieto punto incomplea. La evidencia
demuzstva que los docentes obrienen maor comprensin cuando se imolucran an w esquema
e obsemaciin reciproca. El precente exudio moluers a cei docentez de meléc como Lengua
Exvanjera que laboran en Is Univercidad Nacional de. Chimborazo-Ecuador quines
participaron por ses mases e npreyeciopilto d observacién mua con veiney cuaro clases
Obcersadas. Dator cuanttaios y eualiarvos ze recogieron del procézo de aplcacion. EI
articulo dizcute sl componente cuslitativo del srudio para expiicar Loz relsxones de loc
docentesen relacion a su aprendizaj profeional y ol beneicio recibido por oz exudianies o
In experiencia. S dicuts ambién Lo evolucion de us opvionas respecto e I observaciony oz
difculades para una feciva implemeniacion. Los reculiados de ls encuesas y enter
sugiersn gue la_experiencia fis significariva en términs de aprendizje a largo plazo,
rscimiento proficional y 1o posibilidad de bir espacios para que los docente: mejoren
prictica baiados en Ia evdencia recabada de la observacian. La: mplcaciones apuman o
implementar poliicas de observacion raciproca por pares como plataforma para generar
meoramiento substancial n I calidad o I ensehanza

S i G o O ool 3 G Eevsdo
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ime T was more open fo consuctive comments fhatwill benefit me and my students. This
was 2 big and important stepin my tesching experience”.

Aboutreadines to pply whatwas leard one teacher said:

T found iteresting the way my collague used th principls of cooperative earming i
her class because students bad more space to nferact n clas. 1 think I should also wse
cooperative activiies in my lessons™

Aditionaly, opinions indicated thatteachers were very valved and emhusistic when
alking sbout thir interests nd conceras with somebody who understands thir standpoint

It s important o state that paricipants who had more tesching experence (more than 20
years) did notfind the exercise 2 fitfl s hose who have been in the field for more than

e years.
Teachers” enriched experience hat benefited students

Tescher's leaming shovld be replcated in the improvement of students’ learaing.
Acconding to (Darlng Hammond, Teacher Learing That Supports Stadent Learning: What
‘Teschers Need to Know, 2016) teschers I best by i, and eflecting; by callsboratiog.
it o teachers; by looking closely at stdents and hei work; nd by sharing what hey
sse. When scked sbou the extent t which students benefted fom thei improvemsent of
Knowledge teachers coincided in one a5pect summarized i this opinion:

“There 52 ot much academsc lerning 2 the one we might receve i 2 lectre but 3
practcal one. The new deas T could pick dusing abservation were ey to rehearze. My
Students reacted positively tothe diffrent activiies L applied”

Another benefit for students is descrbed 2

“Tamm cortaintht students could notcesome changes iy practice sincethy weremore.
imvolved in the class. 1 also improved the nature of the asignments I gave my students
‘making them more productve instead of repetitive, s0 1 gave my students more chalenging.
ks o perform. They felt the ssigoments were puposefl”.

Although it is not possbe toignore the importance of havin a broad knowledge abort
educational issues and the need fo keep updated with new rends and approsches; teachers
demand mre hands-on professiona development events where they can lear pracial idezs.
Srom dirsc souces.

Another benefit students seceived from their tescher’s involvement i reciprocsl
bservationis explsined below:

T think hat s was an ineresting experience. 1 iked t listen to all my colleagues”
suggesions in rder to improve my way of tesching. I o of our dicussions my collesgue
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Teachers werealso iferiesved b the reseacher after th eitcal relecton phase. Their
opinions were secordad 3nd transeribed to be contasted with the reflecton report for

consisteny. The nature of the study generated qualitative data from the opinions given by
participaut. Their views were carfully analyzed nd intepreted i order to sccumately

idesifythemes, opinios, bisses d sttudes towads th topi posed i he profocals.

3. RESULTS AND DISCUSSION

e four main issues that emerged from the qualitative data collcted slong the process
were summarized in: 1. The quality of leming professional oucomes achieved and the
practcal us ofarming. 2. The direct beneft sudentsrecved from ther feachers’ leaming.
experience. 3. The extent to which thir bisses towards peer observation changed and 4
Ldentified drawbacks to mplomentation.

Quality o leaming, prfessional outcomes and practical we

‘Paticipants agreed i the fact that beore joining the pilot project they described
professionsl developmment 5 the opportunity o afend to 3 course o seminar. They believed.

it the o courses thy stended, the more leaming and betterteching pracicethey could
achieve.  The acive and involving nature of reciprocal observation 25 2 way 1o gEoW.
professionlly called tei atntion fom the very begianing since they thought hei voices
were not istened before. They also found thei participation 2 very chalenging i terms of
having fodiscus issues related t 3 colleague’ and their own practce. Their view about the
qualiy of lsring they were exposed to was very posiiv. They consideredthe experince.
o be effective beczuse it provided 2 decper understading of theie abiies 2 feachers and.
h principlestht oienate thir practice. This i an oiaion darived Som the talks with the
bserver:

“T acquired more knowledge of how to have 2 greaer ispact on students 2 to have.
more control of situations that re diffcult to manage i clas 35 disipline and mofivation.
Al teachers o mater the subject hey impart shold emsbak in 2 reciprocal observation hat
helpsthem o eighten theirpractice”

Another contrbutor wrote sbont long ife eaing:

“Tloved the way my colleague staried the session.  Afer five mimnes students were
totaly engaged and readyto work. Tvwant oty some ofherwarm-up activites inmy classes
too. Tl nver forget what Tleared i her class”.

This teschersefrs to th ontcomes ofthe expesience:

“Trwas 2 litleworried aboutbeing observed becauseit wasthe first time T had  colleague.
in my clss but my nervousuess changed with the feedback meeting and reflecion. My
colleague could idensfy many positve aspecs of my teaching 2 wll 25 somme drawbacks |
ad never thought about before” Althoug it was diffcl o accept erties; | think with the
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Palabras Clave: observacion reciproca, abservacién por pars, dezavolloprafional, rfiexion
ABSTRACT

Peer observason is an oppornmity for tachers to enhance thir eaning and understanding of
ceveral issue relted to their practice. Obsersation ic valuable i the viewer perceives in
detal the teaching procedure of  collague fiom th planning, implementation and evaluaion
il the host ets bengit fom the fuedback provided by the observer. However, experience s
incomplete 1o some exten. Evidence shows tha tachers get mors understanding hen ihey get
imvolsed insuch an observarion program that is munial. In his sy s Englich reachers of
Foraign Language at “Universidad Nacional de Chimborazo-Ecuador ” paricipated for six
monhs i reciprocal peer observaion pilot prejec. 4 totalaf iy four clases were observed
and data was collcted bo for quaniative and qualitarve purposes. Thi paper disusses he
qualtaive component aimed 1o explain eachers reflecions regarding the prefesional learning
outcomes achieved and the practical use they might gve 1o the knowledge obtained along the
process as el a how sudents bonefined fromthe experience. Other topics were also examined.
 the exton to which heir biases towards peer observarion changed and the dificulies 1o an
ffscive application. Reculs from surseys and interis applid 1o particpanis suggest that
the experience vas meaningil in terns of long term leaning. prafesional growih and h
possbily o open new venus fo teachers o advance ther profesion based on the svidence.
derived from obsersation. Inplicarions advocate  implemeniing reciprocal peer obsersation
policis as a rational to generate sgnificant mprovements n the qualiy of learning and.
reaching

Keywords: reciprocal obsarvation, poe obsersation, pafessional development. reflecrion.

1. INTRODUCTION

Profesional development in edueational setings is wsually conceived 3 the one sbot
workehop or seminar where paticipants iten to the presenter and take notes with the
intention o converting al hat information nto prctice. However, s s vry wlikely fo
bippen because there is not 3 sl uvolvemment of th teacher who eventualy consider the
‘contents addressed by the instroctor 23 coming from imported realtes. It does not mean that
these eventsdo no support teschers i their intend o keep professionally updated but it s
icessary to consder the advers sde ofthis pproach which dsems educators 2 consumers.
of knowledge fastead of being acive participants of ther ranformaton and professional
rowh. Tn consequence, teachers are ot given the opportuniy fo confrbote in the kind of
development they need. This assetion is supported by (Darling-Hammond, Powerfl
Learning: What we know about Teaching for Understnding, 2010) tatin tht most feachers
only experience traditionl, workshop-based professional developmen, even thogh research
shovws it is inefsctive. Thi stands i stark contrast o teachers” minimal exposme o other
fomms of professiona development
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‘Peer observation of taching was valusble because of its collegial and collsborative
‘potentials. Teachers charished e opportumiy to sharethir experiences and concerns with 3
colleague who wndentood their context They fel supported especially when undergoing
doubtsorhesitationsregarding theirperformance. An environment of union 2d empathy was
evident among participants

Teachers agreed o state that some ofthei misconceptions dbout cbservaton changed 35
they got more ivoled in the proces. They did not fesljudged but supported inevery phase
of e process. Reciprocal bservation according f the teachers blped to renforce positive
practices and improve oreven sbandon usdesirable ones, The confidntility of i kind of
‘bservtion exarcise contibuted t provide participants 2n atmosphere of comfortand prvacy.

The drawbacks in this process were mainly related o overcoming prejudices towards.
bservtion snd the fea to b critczed that made some teachers o ry to mak thei work.
Time constrsat was also a izsue for succesful pplication.

5. RECOMMENDATIONS

Accordingto pricpasts, scprocal obsevation prograss hovld be implemented i the
nstition to generate 2 culire formative assessment and mutual collsboraton to achieve.
bigh adcational gosls.
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‘Paticipants were assigned 2 code o keep reuls confdential they also signed wp 3
compromise latr wih thei aceeptance t work for s months o th projct. The study was
divided snto four phases. Tn phase ome, professors were surveyed i fopics relted o
bervation, sfectivensss and quality oftraditional professional development hey had besn
involved i tems of eaming, and ther expecttions egarding the study. The second phse
comisted in providing tem with sbstantial informaton related to observaion and.
professional development 25 well 35 traning i the we of observation and. reflction.
protocols. The hird moment comisted i faculty members' reciproeal observation
engagement. A ot of 14 classabservations were done along five morths n which teschers
performed roles 25 guest (cbserve) and host obsrvee. They use the profocols provided by
e researcher to record ther insights 2nd opinions. The observation procedure is explined
inthe following chart.

Tescher’ k.

hjectves,aciviast b o e sad v, Br-obeeranen roocol
proviid by rsecce.

FY ) On e observaion prvocl, the observer ks oves o v consierations: 1
Prepsto, rgaiztion,content s resousces sed i clas. 2. The process of
nsiuction . T mtoagement o s, derctions,pacice s appication of
methods 4. Therview, monioring 18d ssessment 5. The clas eaciroument

Teachrs meet aer e obsrvation They dscus e characriscs of e
Ceion. They sevien a5 coneder e e dona by (o siervs. Th8 abseves
sicies fadback oo wast wex well i e sesion sud poseile sspects
mprovainen. Toe rssrche akes ot egardn the op o
Teschrswrie  eflction pape of e






OEBPS/image/27-Texto_del_artículo-234-1-10-201707106.png
REFLEXONES CHITICASDESDE LA OBSERVACIN POR PARE: NA EXPERENCIA SIGNFICATIVA D DESARROLLD

said that my stdents needed to paricipate more acively in my clzsses nd that [ needed to
offer 2 varety of activities in clas hat genrate more effctive learing. 1 did some changes.
on the way and i thefuture T il prapare more iteractive actviies for my classe such 2
‘games, descrbine pictures, ot

This teacher had th possbilty to appraice the type of ctvitis students were ssked fo
developinclass. Thanks o the feedback given by hiscolleaue, be was able o renovate kis
classe in favor ofhis students

The fllowing opinion adds more elements to the benefits stadents received from their
teacher’s eciprocal sbservation experience:

“T bae diffculis o maintain appropriste control of my class. Sometimes [ el ke
students do not respec me. Thanks to my observer's advice [ have done some improversents
tokesp discipline under contol. Likewise, 1 did ot ko ifIwss giving ppropriste answers
to my students questions” The analyss done to this aspect helped me to handle their
questions properly”.

The opisions stated above confim th point made in s study thateffective teacher’s
Iearning has 2 divet infloencein enbancing and improving students learung.

Change o teacher’s biases and blies towards observaton.

An cay insight provided by teachersa the beginning of thestudy ledt he dentfcaton
of hei prejudices regarding having an observer in theiclasses. They basically associzted
bservation with summative and judgmentl evaluation. They did not consider it 25 3
possibility to gt formative asessment of thar practice. These are some examples of how.
ey changed ther minds slong the pocess:

“Twas very nervous about hving 2 cllesgue n my cass. When' decided to participate
i the project [ onght it would be  good idea o prepare everything and even reheare the
class i advance. The Gaining sessions before the observation phase and pariipating 25 2
‘berver aught me tht the best thing 10 do i 0 be 2 natra s possible 50 hat he st can
relize what s actually happening i the class aud provide vahuble uidance for
improvement”

Another prticpant stted:

“T flt very wnsafe. 1 did ot wantto see 3 low mark i my observation spart. It tock
ime forme to understend hat 1 2 not going o be evaluated with 2 figure but with valuable
comments from my peer. What I realy iked about th experience was the confdentility
policy that e signed before partiipaing in the reciprocal observation prject. Now Ikeow
st L can trust my cllesgnes and the information coming from my performance. 1 did not
e judged at all. Our foadback sessions e 2 moment o hare opinions”
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Resumen

La observaciin por pares e una oportunidad para que os docentes optimicen su aprendizaey.
eniendimiento en aspecto relacionados a <u praciica. La. observacion e valiosa puss el
espactador percibe todo el proceso de enseianza de su_ colega desde la_ plansacidn.
implementacion y evaluacion. Elanfirion por s parte, - benficia con I reroalmentacion qus
proves su colega. Sin embargo, la experiencia &5 hasta cieto punto incomplea. La evidencia
demuzstva que los docentes obrienen mayor compresion cuando se imolucran e un esquema
e bsemaciin reciproca. El presente esudio imolucrd  sei docenies de nglés como Lengua
Exvanjera que laboran en Ia Univercidad Nacional de Chimborazo-Ecuador quimes
participaron por ses meses e n preyocioploto d observacién mua con veiiey cuairo clases
Obcersadaz. Dator cuanttativos y oualiatvos <o recogieron del procezo de aplicacion. EI
articulo dizcute sl componente cuslitativo del srudio para exlicar Loz relexiones de loc
docentesen relacion a su aprendizaj profesionaly el benicio recibido por los esudianies do
In experiencia. S disuts ambién o volucion de 5us opnionas recpecto d I observacions I
difculades para una feciva implementacion. Los resuliados de los encuesas y enmvisias
cugieren gue la experiencia fu significana e términoe de aprendizae a largo plazo,
rscimiento prafesional 3 e posibilidad de abrir espacios para qus los docentas majoren u
prictca bazados en Ia evdencia recabada de la observacion. La: mplicaciones apuman o
implementar poliicas de observacion raciproca por pares cono plaaforma para gencrar
meoramiento substancial e I calidad d I ensean
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